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Gen er a l  Mar k in g  Gu id an ce  

 

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last . 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, ie if the answer m atches the 

m ark schem e. Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e. 

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited. 

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted. 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response. 
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Pap er  2 :   Un seen  Tex t s an d  Poet r y  An t h o log y  

 

Sect ion  A  

 

Quest ion 

Num ber 

I ndicat ive content  

1  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the text . Evidence of a 

degree of personal response m ust  be given. I t  is not  sufficient  to 

sum m arise or paraphrase, nor is it  sufficient  sim ply to list  literary 

devices. 

 

Th e p oet ’s d escr ip t i v e sk i l l s:  

 the poet  describes the exact  t im e and locat ion where he and his 

‘fr iend’ have stopped:  ‘Just  off the highway to Rochester, 

Minnesota’, ‘Twilight  bounds soft ly forth’;  the set t ing is 

realist ically described 

 the poet  describes a m yst ical m eet ing with the two ponies:  ‘They 

have com e gladly out  of the willows’ 

 the poet  describes the danger that  he and his fr iend are prepared 

to r isk in order to get  closer to the ponies:  ‘We step over the 

barbed wire’ 

 the ponies are described as being overjoyed to have som e hum an 

contact :  ‘gladly’, ‘can hardly contain their  happiness’, ‘nuzzled m y 

left  hand’ 

 the ponies are described as being fr iendly:  ‘com e gladly’, 

‘welcom e m y fr iend and m e’ 

 a sense of the ponies’ abandonm ent  is described:  ‘have been 

grazing all day, alone’, ‘There is no loneliness like theirs’ 

 one pony is described in detail:  ‘black and white’,  ‘m ane falls 

wild’, ‘her long ear ’ 

 the poet ’s adm irat ion and passion for the ponies is conveyed 

through  tact ile descript ions:  ‘I  would like to hold the slenderer 

one in m y arm s’,  ‘caress her long ear’ 

 the persona expresses the m agical m om ent  by suggest ing that  

he is at  one with nature:  ‘if I  stepped out  of m y body I  would 

break/ I nto blossom ’. 

 

Th e p oet ’s ch o ice o f  lan g u ag e:  

Reward all relevant  exam ples of language and com m ents on its 

effect iveness, 

e.g.:  

 the t it le ‘A Blessing’ suggests a spir itual experience 

 the use of set t ings and subjects ident ify the Am erican set t ing – 

‘highway’, ‘Rochester, Minnesota’, ‘two I ndian ponies’, ‘tufts of 

spring’ 

 night  arr ives swift ly;  the oxym oron ‘bounds soft ly ’ em phasises 

the speed in which the powerful ‘Twilight ’ arr ives 

 the ponies’ eyes are said to ‘Darken with kindness’;  this provides 

negat ive connotat ions of darkness,  which cont rast  with the 

happiness norm ally experienced through ‘kindness’;  the paradox 

effect ively conveys the ensuing darkness of night  
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 the react ion of the arr ival of the hum ans m akes the ponies ‘r ipple 

tensely’;  a r ipple is gent le and the words effect ively cont rast  with 

each other;  the oxym oron realist ically describes the ponies’ 

react ion  

 the ponies are described as being graceful through the sim ile:  

‘They bow shyly as wet  swans’;  swans rem ain loyal to their  m ate 

for life, suggest ing that  the ponies have been life- long 

com panions 

 sim ple statem ents convey the ponies’ obvious affect ion for each 

other:  ‘They love each other’ 

 once the ponies relax with their  hum an visitors, they are ‘At  

hom e once m ore’ 

 the onom atopoeic ‘m unching’ provides a relaxed atm osphere 

between the anim als and hum ans 

 the persona caresses the pony’s ear as soft ly as the ‘light  

breeze’;  the interest ing sim ile conveys the softness of the pony’s 

ear, which ‘is delicate as the skin over a gir l’s wrist ’ 

  the poet  is ent ranced with the pony and in a dream - like state:  

‘Suddenly I  realize’, ‘if I  stepped out  of m y body’ 

 the alliterat ion within the final two lines:  ‘m y body I  would break/  

I nto blossom ’ sharply br ings the persona back to reality and 

conveys the powerful effect  that  the ponies have had upon him . 

 

 

Th e p oet ’s u se o f  f o r m  an d  st r u ct u r e:  

 the poem  is in free verse and writ ten in one stanza of 24 lines – 

the poem  flows free, like the horses 

 the reader experiences the journey and m eet ing with the ponies 

at  the sam e t im e as the persona and his fr iend 

 the pace is slow and gent le, like the unrushed m eet ing between 

Man and the ponies 

 each line varies in length and there is no rhym e schem e. 

  

These exam ples are suggest ions only. Accept  any valid responses. 

Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 

 0 No rewardable m ater ial 

Lev el  1  1-4  Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Lim ited use of relevant  exam ples to support  the answer 

 

Lev el  2  5-8  Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Som e use of relevant  exam ples to support  the answer 

 

Lev el  3  9-12  Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of clearly relevant  exam ples to support  the answer 

 

Lev el  4  13-16  Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Assured connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of assured, relevant  exam ples to support  the answer 

 

Lev el  5  17-20  Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Discrim inat ing use of relevant  exam ples to support  the 

answer 
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Quest ion 

Num ber 

I ndicat ive content  

2  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the text .   

Th e w r i t e r ’s d escr ip t i v e sk i l l s:  

 no nam es are used:  instead there is the Child-Who-Was-Tired, 

the Wom an and the Man   

 a detached tone is established but  this st ill enables the reader to 

feel sym pathy 

 details of her hard working life are given, with the tasks she has 

to com plete despite her t iredness 

 although she is a child, she has to look after a baby and there are 

three other children 

 her liv ing condit ions are described:  she has to share a bed with 

the children 

 she is physically and verbally at tacked by her em ployers. 

 

Th e w r i t e r ’s ch o ice o f  lan g u ag e:  

 the dream  she has is of escape, and the language used is sim ple, 

repet it ive and child- like:  ‘lit t le white road’, ‘tall black t rees’, ‘lit t le 

road that  led to nowhere’, ‘where nobody walked at  all’ 

 language used to describe the Child m akes her appear 

vulnerable:  ‘cold, shaking fingers’ (m any exam ples)  

 her exhaust ion is st ressed through the passage:  ‘an im m ense 

effort ’ 

 the tasks she has to do are shouted as orders, and the reader is 

also shown her efforts to com plete them   

 there is brutalit y in the language used towards her:  ‘I ’ll shake 

every bone out  of your body’.  

 

Th e w r i t e r ’s u se o f  st r u ct u r e an d  f o r m :  

 the passage begins with a dream  which recurs towards the end, 

and shows the interm ingling of her harsh waking life and the 

sleep which she needs 

 the direct  speech shows the cruel at t itude towards her shown by 

her em ployers 

 cont rast  is used throughout , with the Child cont rasted to the 

other children sleeping peacefully, the Wom an and the Man 

 the dream - like state of the Child is abrupt ly shat tered at  the end 

of the passage by the Man’s threatening words 

 there is variety of sentence st ructure and length. 

 

 

These exam ples are suggest ions only.  Accept  any valid responses.  

 

Rew ar d  a  clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 

 0 No rewardable m ater ial 

Lev el  1  1-4  Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Lim ited use of relevant  exam ples to support  the answer 

 

Lev el  2  5-8  Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Som e use of relevant  exam ples to support  the answer 

 

Lev el  3  9-12  Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of clearly relevant  exam ples to support  the answer 

 

Lev el  4  13-16  Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Assured connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of assured, relevant  exam ples to support  the answer 

 

Lev el  5  17-20  Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Discrim inat ing use of relevant  exam ples to support  the 

answer 
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Sect ion  B  

 

Quest ion 

Num ber 

I ndicat ive content  

3  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the two texts.  

Evidence of a degree of personal response m ust  be given.  I t  is not  

sufficient  to sum m arise or paraphrase, nor is it  sufficient  sim ply to list  

literary devices.   

A Mot h er  in  a  Ref u g ee Cam p :  

 

 the poet  m akes a dist inct ion between this m other and the others 

in the cam p:  ‘had long ceased to care’ 

 he em phasises her loving care, saying she is m ore tender than 

‘Madonna and Child’,  using an iconic religious im age 

 the picture of the cam p is very visual and graphic, descr ibing the 

‘unwashed children’ and their  terr ible afflict ions, thus br inging to 

the fore the m other’s love for her son as she tends him  

 the son is st ill alive, but  there is foreshadowing of his death 

 there is a cont rast  between life now in the cam p, and life as it  

was before, linked to the m other’s care for her son, shown to the 

reader in term s of pract ical act ions, such as the com bing of his 

hair  

 the poet  suggests that  this m aternal love survives under such 

desperate condit ions and m anifests itself in sm all everyday 

act ions. 

 

My  Last  Du ch ess:  

 

 the form  of the dram at ic m onologue m eans that  there is only one 

side of the story given to the reader, therefore the reader has to 

see through the bias of the speaker 

 the Duke reveals his own pride, cruelty and arrogance throughout  

the poem :  ‘My gift  of a nine-hundred-years-old nam e’ should not  

be ranked with ‘anybody’s gift ’;  ‘I  choose/ Never to stoop’ 

 there are exam ples of the way that  the Duchess interacted with 

others, and her kindness and happiness in the enjoym ent  of 

sm all act ions and com plim ents 

 the rhym ing couplets m ove the story on in sect ions, but  with the 

inevitabilit y of the Duchess’ death 

 the poem  exam ines a relat ionship with an unequal balance of 

power, and the story is told by the survivor, the victor, 

underlined by the statue which shows the god, Neptune, ‘Tam ing 

a sea-horse’ 

 the closing lines show that  the Duchess is seen as a possession, 

another work of art , on a level with the statue. 

 

These exam ples are suggest ions only.  Accept  any valid responses.  

 

Rew ar d  a  clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 /  AO4 

 0 No rewardable m ater ial 

Lev el  1  1-4  Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance 

 Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  2  5-8  Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance 

 Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  3  9-12  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance 

 Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  4  13-16  Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant  

 Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  5  17-20  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 
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Quest ion 

Num ber 

I ndicat ive content  

4  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the two texts.  

I ndicat ive content  is offered on The Tyger ,  but  because candidates are 

asked to choose any other appropriate poem  from  the select ion, it  is not  

possible to indicate content  for the second except  in generic ways.  

Th e Ty g er :  

 

 Blake quest ions the creat ion of the t iger, and the poem  is 

st ructured via a series of quest ions to the t iger itself 

 he raises the quest ion of the nature of evil v ia these quest ions:  

‘Did he who m ade the Lam b m ake thee?’ Can goodness and 

innocence have the sam e creator as the ‘deadly terrors’ of the 

t iger? 

 the poem  begins and ends with the sam e verse, except  that  the 

word ‘Could’ is replaced with ‘Dare’. Thus the st ructure suggests 

a change in ideas which the poem  has explored and brought  

about  

 there are several significant  words and phrases in the poem  

which seem  am biguous, or offer scope for interpretat ion, such 

as:  ‘fearful sym m etry’, ‘threw down their  spears’ ,  ‘waterd 

heaven with their  tears’, ‘forests of the night ’ and ‘On what  wings 

dare he aspire?’  

 repet it ion is im portant  in the poem  in both st ructure and 

language choice for dram at ic em phasis 

 language choice follows a pat tern with the references to ‘sinews’, 

‘heart ’ and the ‘anvil’ and ‘furnace’ with which they were fram ed. 

Physical st rength is st ressed 

 there are m any exam ples of alliterat ion within the poem  which 

can be linked to the process of creat ing the t iger 

 the stanzas are all four- line, and in rhym ing couplets;  this adds 

to the regular ity of the quest ions, the pat terns of language and 

the repeated alliterat ion 

 the whole poem  recognises the power of a being who can create 

the awe- inspir ing, ‘fearful’ t iger and the innocent  lam b. 

 

Th e secon d  p oem :  

 

 the poem  chosen m ust  be one in which thoughts and feelings 

about  power are a significant  them e, such as:  Prayer Before 

Birth,  War Photographer,  Once upon a Tim e and My Last  

Duchess.  

 

These exam ples are suggest ions only. Accept  any valid responses. 

 

Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 /  AO4 

 0 No rewardable m ater ial 

Lev el  1  1-4  Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance 

 Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  2  5-8  Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance 

 Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  3  9-12  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance 

 Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  4  13-16  Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant  

 Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  5  17-20  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

 



12 

 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pearson Educat ion Lim ited. Registered com pany number 872828  

with its registered office at  Edinburgh Gate, Harlow, Essex CM20 2JE 


